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Full Name of School Buckswood School 

Address Broomham Hall, 

Rye Road,    

Guestling,  

Hastings,  

TN35 4LT 
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Considerations 

ISI Consultancy (ISIC) is a British not-for-profit 

company and subsidiary of the Independent 

Schools Inspectorate (ISI). ISIC supports schools 

throughout the UK and internationally outside the 

inspection process. We offer a range of packages 

and bespoke consultancy support delivered by 

highly experienced inspectors and subject-matter 

experts along with workshops, seminars and 

inspector training.  

These reports provide subject, whole-school, 

aspect or department specific reviews for schools 

through observing lessons, scrutinising work and 

undertaking interviews. These inform the 

production of an action-orientated report and, if 

required, an improvement plan.  

There will be a number of common elements to 

these reviews that build on the ISI inspection 

framework. However, there is no assessment of 

compliance and this report, the evidence 

considered, the assessment provided and any 

recommendations made are in no way connected 

to the formal inspections carried out by ISI.  
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1. CONSULTANCY BRIEF 

1.1 The purpose of this visit was to carry out a Teaching and Learning Review and provide 

recommendations for improvement. 

1.2 The areas of particular importance to the school are: 

 Pupils’ achievements and learning  

 The contribution of curricular and extra-curricular provision  

 The contribution of teaching  

 The quality of leadership and management, including links with parents, carers and 

guardians  

 The quality of boarding in relation to the National Minimum Standards  

1.3 This report is intended for the proprietor and senior leaders, and it will be used by the 

leadership team to inform any future development of the school in readiness for its next 

inspection. 

1.4 The consultancy report does not pre-judge the findings of a future inspection. Based on 

evidence from the review, the report concludes with recommendations for improvement. It may 

include matters of compliance as well as good practice but cannot provide a formal indication 

of compliance or non-compliance as these judgements can only be made during formal 

inspections. 

 

2. BACKGROUND & CONTEXT 

2.1 Buckswood School is a co-educational school offering secondary education up to A level. 

Founded in 1933, the school moved to its current site in a rural location about five miles from 

Hastings, East Sussex in 2001. It occupies a 40-acre site centred around the original school 

house. Since the move, the campus has grown and developed, and it now offers a wide range 

of educational and residential facilities, including classroom blocks and residential houses. 

There are extensive sports and recreation facilities including a football academy, tennis courts, 

a horse-riding area, playing fields, a cinema, and drama and arts facilities.  

2.2 The school is organised into the Juniors, Forms 1 to 3; the Seniors, Forms 4 and 5; and the 

Sixth Form. International students make up over half of the total number of students. They 

receive English tuition according to their needs and may take an intensive English course 

before transferring to classes to prepare for a range of external EFL examinations as well as 

GCSEs, A levels and the International Baccalaureate (IB).  

2.3 Students are accommodated in residential houses on campus and there is an additional 

female residential house in nearby Guestling.  International students are fully integrated in the 

school, taking part in all the sporting, leisure and cultural activities and living in residential 

accommodation alongside the UK boarders. 
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2.4 At present, the school has XX pupils on its list of those with special educational needs and/or 

disabilities (SEND); none of these has a statement of special educational needs and/or an 

educational and health care (EHC) plan. In total, XX of these pupils receive extra one-to-one 

support. XX pupils have English as an additional language (EAL) and, where necessary, receive 

extra support outside normal lessons. The school has identified XX pupils as being highly able 

and an additional XX students as being particularly talented in sport, music, art or drama. 

2.5 The Buckswood mission is to give students an experience of a traditional British boarding 

school, with an emphasis on good manners and traditional values, while at the same time 

introducing innovative educational ideas, cultural diversity and creativity to the educational 

programmes.  

2.6 The school’s nomenclature for year groups is used in this report. The year group nomenclature 

used by the school for Years 7 to 13 and its National Curriculum (NC) equivalence are shown 

in the following table: 

School NC name 

Form 1  Year 7 

Form 2  Year 8 

Form 3  Year 9 

Form 4  Year 10 

Form 5  Year 11 

Lower Sixth  Year 12 

Upper Sixth  Year 13 

 

3. LAST INSPECTION 

3.1 The School was last inspected by Ofsted in March 2017. Strengths were noted in the wide 

range of extra-curricular activities that add further breadth to the broad and balanced 

curriculum, and in the fact that most students in the sixth form achieve well to progress to 

further education or employment. In relation to teaching and learning, the report found that 

assessment systems do not enable staff to track the progress of all pupils across the school 

and across subjects. Not enough pupils achieve well, particularly in mathematics. In all 

subjects, the least able pupils’ progress is weakest and pupils who have special educational 

needs and/or disabilities do not receive the support that enables them to make good progress. 

The report also found that the proprietor has not ensured that all the independent school 

standards (ISSRs) and national minimum standards for boarding schools are met. The report 

judged the school to be inadequate overall, having been judged good at the previous 

inspection. 
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3.2 The school was inspected by the British Council in November 2015. The inspection report 

stated that the organisation met the standards of the scheme. Strengths were noted in the 

areas of staff management, student administration, learner management, care of students, 

accommodation, leisure opportunities and care of under 18s.  

 

4. TEACHING AND LEARNING REVIEW 

4.1 In total, 44 lessons were observed during the two days spent on-site. The consultants also 

conducted work scrutiny for all years and interviewed cohorts of pupils. In addition, groups of 

pupils with SEND and EAL were interviewed. The consultants met with various members of the 

leadership team and with groups of curriculum leaders to discuss achievement in curricular 

and extracurricular activities, curriculum and teaching, including assessment, boarding, and 

pupils’ personal development. The tables below demonstrate data collection for the review: 

 

Table 1 Lesson Observation by Key Stage 

Key Stage 3 Key Stage 4 Key Stage 5 

12 lessons 20 lessons 12 lessons 

 

Table 2 Lesson Observation by Subject 

Subject Number of Lessons Observed 

Art / Photograph 3 

Chinese 2 

English 6 

EOL 3 

French 2 

Geography 2 

Government and Politics 1 

History 2 

ICT / Bus Studies 4 

Mathematics 5 

Music 1 

PE / Games  2 

PSHE / Current Affairs 1 

Science / Environment Studies 7 

Spanish 2 

Theatre Studies 1 

 44 
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5. PUPILS’ ACHIEVEMENTS & LEARNING  

5.1 Pupils’ achievements at GCSE, A level and IB appear to be at least appropriate to pupils’ 

abilities. However, although the school does use standardised testing to determine the ability 

of individual pupils and of each cohort, this is not tracked against their achievements in 

examinations and thus a clear analysis cannot be made. Government figures show overall 

results at 16 to be below the national average and the results at 18 to be above the national 

average. These results at 16 are unlikely to be a true reflection of pupils’ attainment given the 

large number of EAL students in the school, many of whom join the school in Form 5 and will 

not have taken GCSEs but may then be included in government statistics with no passes. 

There are no statistics available for the Juniors (Key Stage 3) but from work scrutiny, the 

standard of their work is less than that expected for pupils of a similar age and ability. 

5.2 Pupils take curriculum assessments every half term and these inform their half-termly grades. 

The progress of individuals throughout the year is then tracked. Any pupil whose progress is 

less than expected is identified and appropriate support given but these assessments are not 

yet linked to start of year standardised testing of pupils’ ability nor to performance in previous 

years.  

5.3 EAL pupils receive considerable support for their English when they first arrive and join 

mainstream classes once they are ready. Overall, they make rapid progress due to this secure 

start and the encouragement of their subject teachers. SEND pupils are similarly identified and 

some receive individual support from a specialist teacher. At interview, pupils spoke warmly 

about how their confidence has benefited from these sessions and with pride of the progress 

that they have made. Others receive in-class support from their teachers. However, subject 

teachers do not always have information about the specific educational or language needs of 

the pupils in their classes and thus there is not a consistent approach to supporting SEND 

pupils. Their overall progress from their starting points cannot be established as this is not 

monitored or tracked by senior leadership.  

5.4 Pupils’ communications skills are very well developed. They have excellent manners which 

means that they engage readily in polite conversation, thus developing their speaking and 

listening skills. All pupils have great respect for their international peers, understanding their 

difficulties in working in a foreign tongue. They offer them encouragement and help, 

sometimes rephrasing the instructions in a simpler manner. Pupils have additional 

opportunities to develop confidence in speaking in assemblies and in debates, as observed 

when two students spoke at a staff assembly about the elections in their native country. 

Pupils’ presentation is generally of a good standard. The variable quality of pupils’ written work 

reflects individuals’ confidence in the language, although not much evidence was seen of 

opportunities for extended writing. Junior pupils spoke of their enjoyment of such tasks when 

they were offered. 

5.5 Pupils’ mathematical skills in the work scrutiny and in lessons were less that those expected 

for pupils of a similar age and ability. Although curriculum coverage in Key Stage 3 is 

appropriate, pupils join the school at different times and from different educational 

backgrounds and may not have covered the same topics. Pupils are not grouped by ability for 

mathematics and the range of pupils’ ability in each class is particularly wide, so that neither 

the more able pupils nor their weaker peers receive the attention they need to make 
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appropriate progress. Some basic concepts were misunderstood by GCSE students, thus 

impeding their progress. International students struggle with mathematical language such as 

factorising. Not all students at A level have the necessary level of achievement at GCSE which 

has impact on the overall results; however, more able students achieve well at A-Level and IB. 

5.6 Pupils’ achievement in other subjects is generally good, and they use and apply their 

communications skills well. There are many opportunities for juniors to use information and 

communication technology (ICT) both in subject lessons and across the curriculum. Teachers 

and pupils in other years make very good use of the academic resource centre and pupils 

show themselves to be proficient across a range of programmes; however, little evidence was 

seen of pupils’ use of ICT for those not taking examination courses involving technology. 

Overall achievement in sport and art is strong, but little evidence was seen of achievement in 

drama and music. 

5.7 Achievement overall in the lessons observed was variable; in the most successful lessons, 

rapid progress was made due to the work set being of an appropriate level, and is both 

engaging and challenging, so that pupils respond well, asking and answering questions readily. 

In less successful lessons, where the work set is not appropriate to the range of ability of the 

pupils, progress is slow. 

5.8 Pupils’ attitudes to learning are generally very positive. There is a strong culture throughout the 

school of pupils wanting to achieve, and an understanding that you need to work hard to fulfil 

your ambitions. Pupils work very well in small groups or pairs, assisting and challenging each 

other. Pupils also work well independently, not only in lessons but, for older pupils, in their self-

study sessions in the library. Pupils are generally very well behaved, responding well to the 

praise and encouragement of their teachers.  

Pupils’ achievement and learning recommendations: 

 Implement a robust data tracking system using the data available in order to verify pupils’ 

progress. Continue to build on this to inform teachers’ planning so that lessons are well 

matched to pupils’ ability and prior attainment. 

 Give consideration to the composition of teaching groups in order to ensure that pupils of all 

abilities make appropriate progress. 

 

6. CONTRIBUTION OF CURRICULAR PROVISION 

6.1 Across the school, the curriculum is broad and balanced. In Forms 1 to 3, suitable time is 

allocated to the core subjects of mathematics, English and science, and pupils also study 

geography, history, ICT, art, music and theatre studies. Although no time is allocated to 

personal, social, health and economic (PSHE) education as a named subject, pupils have form 

time and also study current affairs, which includes elements of PSHE. There is ample time for 

physical education (PE) and sport. A strength is the coverage of foreign languages with French, 

Spanish and Chinese being studied in Forms 1 and 2, and pupils choose two of these 

languages to study in Form 3. Additional languages including Latin are available as extra 

subjects outside the standard school timetable. 
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6.2 In Forms 4 and 5, pupils all take the core subjects to GCSE plus sport and have a range of 

other options to choose from including a range of languages. Creative subjects are well 

represented with art, and graphics as options, and technology options include media and 

business studies as well as computing; however, there is currently no music on offer. English 

for non-native speakers is also an option as is triple, as opposed to double, science. 

6.3 In the sixth form, pupils have a choice of three courses of study depending on their abilities 

and future aspirations: A levels, the International Baccalaureate or the University Foundation 

Course. International students have the option to study their mother tongue languages at A 

level as an extra subject. Care is taken to match the number of A levels/subjects to pupils’ 

capabilities in order to obtain the best results for individuals. However, entry to some courses 

is not always well matched to pupils’ prior achievements. 

6.4 At all ages, SEND and EAL pupils have the option to be withdrawn from some subjects to have 

additional learning or language support. However, their subject teachers are not always well 

informed about their individual needs and appropriate strategies that may be applied. 

Similarly, more able pupils are not always identified nor given work that would enable them to 

make progress in line with their capabilities. A range of English Language examination options 

is available for international students, some of whom spend only a short time at the school to 

focus on their acquisition of English. There is also a one year GCSE option for international 

students who focus on a small number of subjects. 

6.5 Whilst other areas required by the ISSRs may be covered in the schools’ overall provision, 

there are some omissions from the curriculum policy. Curriculum documentation is available 

for all subjects and age groups. However, the detail included is variable and there appears 

little cross subject referencing. At interview, pupils were positive about the school’s promotion 

of the fundamental British values of democracy, the rule of law, individual liberty, and mutual 

respect and tolerance of those with different faiths and beliefs. There was less evidence of 

PSHE which reflects the school’s aim and ethos; and encourages respect for other people, 

paying particular regard to the protected characteristics set out in the Equality Act. Older pupils 

do have accurate, up-to-date careers guidance that is presented in an impartial manner 

although their does not appear to be a structured approach to this; this enables them to make 

informed choices about a broad range of career options and helps to encourage them to fulfil 

their potential. However, this does not appear to be provided in Forms 1 to 3. Pupils are 

prepared effectively for the opportunities, responsibilities and experiences of life in British 

society through the underlying ethos of the school and the many extra-curricular opportunities 

on offer, though provision for this is not set out in writing. 

Curricular recommendations: 

 Ensure teachers are informed about the needs of pupils with SEND and EAL in order to 

inform their planning so that suitable work is set for them. 

 Ensure more able pupils are identified and set work of a suitable challenge. 

 Ensure all pupils have access to careers guidance, and that all elements of the ISSRs 

paragraph 2 are included in the curriculum policy. 
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7. CONTRIBUTION OF EXTRA-CURRICULAR PROVISION 

7.1 There is an outstanding range of extra-curricular provision including a professional standard of 

competitive football for boys. At interview, pupils were extremely positive about the 

opportunities on offer. There are a wide range of sports for both girls and boys, including 

swimming and riding on site, with many opportunities to play for one of the schools’ teams. 

However, at interview, girls felt that there is slightly less sports provision for girls than for boys.  

7.2 In addition to sport, there is a wide range of other activities including various creative and 

aesthetic options, although music is underrepresented. The extensive grounds and 

neighbouring woods and seaside provide various opportunities for outdoor activities such as 

fishing. The school’s vineyard enables pupils to gain knowledge of horticulture as well as being 

involved in the marketing, branding and promotion of the final product. 

7.3 The curriculum is enlivened by a full programme of educational trips, both locally such as to 

the seaside town of Rye to study history and to provide a stimulus for creative writing, and 

further afield. Older pupils have several opportunities to travel abroad to countries such as 

Swaziland, Georgia and Hong Kong. They speak of how they have met people that they would 

never normally encounter, and have a better understanding of their own place in the global 

community. 

7.4 For older pupils, work experience is offered in the local area and there is an apprentice 

programme in place with a major banking institution. 

Extra-curricular recommendations: 

 Ensure that opportunities for girls in sport equal those for boys. 

 

8. CONTRIBUTION OF TEACHING  

8.1 Lessons were observed across a range of subjects and key stages. Although the quality of 

teaching was variable, in almost two thirds of lessons teaching was deemed to be at least 

good, and in a significant number it was excellent. 

8.2 The most successful teaching is well planned with suitable pace; high expectations are evident 

with appropriate resources used, well matched to pupils’ range of abilities. In these lessons, 

teachers’ subject knowledge is secure and individual pupils’ needs are well known. Teaching is 

readily adapted throughout such lessons in order to facilitate learning and ensure that all 

make progress. For example, in a lesson where pupils had forgotten the pronunciation of 

vowels in French, the teacher played an impromptu game of hangman. In many lessons, 

teaching uses the varied cultural experiences of the pupils as a valuable resource, for example 

in business studies pupils discussed their countries’ varied strategies on tackling pollution. A 

range of strategies is used to assist the many pupils with EAL acquire suitable subject 

vocabulary. 
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8.3 Less successful are lessons dominated by teacher presentation, often with poor use of the 

technological resources on offer, for example, displaying material that is too small for pupils to 

read. Other lessons ignored such resources completely and used paper flip charts that were 

hard to read. Although classes have the option of using technology in the resource centre, 

such opportunities are not a regular feature of all teachers’ planning, and not all use the 

resources on offer in order to promote their pupils’ learning. Other less successful lessons 

lacked the setting of appropriate tasks that engaged and interested the pupils and matched 

the range of abilities. Too often the same task was set to all, indicating no knowledge of pupils’ 

prior attainment nor the needs of individuals. In these lessons pupils tended to be off task, in 

marked contrast to their enthusiasm elsewhere. The very few instances of poor behaviour 

were observed when lessons had not been well planned to match pupils’ abilities. At times the 

needs of EAL students could dominate a lesson. 

8.4 In the work scrutiny, there was evidence that senior and sixth form pupils make clear progress 

and a suitable volume of work was covered. In the sixth form marking is generally thorough 

and constructive, with helpful suggestions made and pupils responding to advice, although 

such good practice is not consistent in all subjects and is less evident in the work of younger 

pupils. The volume of work is less than expected and there is little evidence that tasks are 

matched to a range of ability. Coverage is suitable for lower attainers at a pace that gave them 

confidence, but there is a lack of challenge overall, particularly for the more able. The marking 

of the junior pupils’ work is scant; frequently errors have not been checked and the few 

comments are more concerned with effort than with pupils’ achievement and give no guidance 

for improvement. 

8.5 Throughout the school, there is an atmosphere of mutual respect between pupils and their 

teachers. In many lessons, particularly for senior and sixth form pupils, experiences and ideas 

are shared with good humour and there is constructive dialogue that extends pupils’ learning. 

At interview, pupils of all ages were very complimentary about how their teachers help them. 

The additional access classes to which pupils may go to when they need help were frequently 

quoted as being helpful, although at times this appears to be a first resort rather than giving 

pupils the additional help promptly in lessons. 

Teaching recommendations: 

 Ensure the quality of all teaching matches that of the best. 

 Revise the marking policy and ensure that it is implemented consistently. 

 Ensure that all teachers use the technological resources on offer in order to promote pupils’ 

learning. 
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9. PERSONAL DEVELOPMENT 

9.1 Although personal development is not part of this consultancy, consultants found the pupils at 

the school to be courteous and well mannered. They have a clear sense of right and wrong and 

show excellent moral development. Their self-confidence, self-knowledge and self-esteem are 

evident and many pupils spoke of how the school had helped them to mature. Pupils have great 

cultural awareness as they live and work alongside their peers from around the globe, and they 

have an appreciation of international issues. International comparisons are a ready feature of 

lessons; for example, pupils studying Chinese identify the elements of a full English breakfast and 

learn that there are some words that do not have a direct translation. 

9.2 Pupils are very socially aware, they readily assist others who may have recently arrived from 

overseas and get along very well together. It has been recognised that boarders need to integrate 

better with day pupils and events such as film nights and discotheques have been organised to 

assist with this. Pupils at interview are adamant that there is no bullying in the school and that 

should they have any social problems then they can turn to their teachers for help. Those pupils 

with senior positions of responsibility carry out their duties most conscientiously. They are 

excellent role models to their younger peers. They talk with calm reflection on how the school has 

assisted them and are grateful for the opportunities they have experienced. Those in the upper 

sixth are well prepared for entry to their choice of university or to employment and are excellent 

ambassadors for the school. 

 

10. QUALITY OF BOARDING IN RELATION TO THE NATIONAL MINIMUM 

STANDARDS 

10.1 Boarders are happy, enthusiastic and positive about their experiences. They feel well cared for 

and are appreciative of the care they receive from their academic and boarding staff. They are 

provided with an excellent range of activities at evening and weekends, including many 

opportunities for sport. They have a well-supervised library in which they may study and have 

access to the academic resource centre.  

10.2 Consultants had a tour of boarding houses and met informally with boarders and some boarding 

staff, from which consultants made the following observations: 

Standard 1 – Statement of Boarding Principles and Practice 

Consultants agree that a suitable statement of the school’s boarding principles and practice is 

available to parents and staff, is made known to boarders, and is seen to work in practice.  

Standard 2 – Boarders’ Induction and Support 

From interviews and observations there were no contrary indications that this standard is not 

met although a review of mental health and care plans was not part of this consultancy. 

Boarders felt welcomed when they arrived and are clear that they have a choice of staff to whom 

they can turn for personal guidance or for help with a personal problem and speak warmly of 

the guidance they receive. 
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Standard 3 – Boarders’ Health and Well-being 

From interviews and observations there were no contrary indications that this standard is not 

met. There is a well-run heath centre on site and boarders have access to local medical 

professionals as needed. 

Standard 4 – Contact with Parents/Carers 

From interviews and observations there were no contrary indications that this standard is not 

met. Boarders can use their own devices to contact parents and carers until 10.30pm when the 

WiFi is turned off. Boarders reported that leadership is in frequent close contact with their 

parents. There are rigorous screening procedures in place to keep boarders safe online and they 

are all very aware of e-safety rules. 

Standard 5 – Boarding Accommodation 

From interviews and observations there were no contrary indications that this standard is not 

met. There is suitable accommodation for boarders that is in good repair. Although some houses 

are in better condition than others there is a continuous programme or refurbishment. Many 

rooms, either single or paired have their own en-suite toilet and washing facilities. 

Standard 6 – Safety of Boarders 

From interviews and observations there were no contrary indications that the relevant health 

and safety standards are not met. Risk assessments take place regularly and the recording of 

these has been reviewed and improved. 

Standard 7 – Fire Precautions and Drills 

From interviews and observations there were no contrary indications that this standard is not 

met. Boarders talk of fire drills in boarding time at least every term and at times more frequently. 

Standard 8 – Provision and Preparation of Food and Drinks 

Although boarders are provided with meals which are adequate in basic nutrition, quantity and 

quality, many boarders, and indeed pupils throughout the school, expressed dissatisfaction 

about the food on offer. The consultants agreed with the pupils, particularly with the lack of 

choice and the overall balance of the meals; these are high in starch and low in the amount and 

quality of vegetables on offer. Fruit is provided freely. The menus do not reflect modern tastes 

nor the normal experience of the international boarding community. Pupils with dietary needs, 

either due to allergies or through religious observance, were particularly concerned about the 

meals on offer. Pupils do say that they are consulted on the menus but do not feel that their 

responses are taken seriously.  

Standard 9 – Boarders’ Possessions 

From interviews and observations there were no contrary indications that this standard is not 

met. 
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Standard 10 – Activities and Free Time 

From interviews and observations, it is clear that boarders have an excellent range and choice 

of activities both after school and at weekends, and boarders talk with appreciation of the variety 

available and of their natural surroundings. Some boarders, particularly those in the sixth form, 

expressed a preference to have their time less regulated and to manage their own free time. 

Consultants agreed that this would help older pupils prepare for the transition to university or 

employment. 

Standard 11 – Child Protection 

From scrutiny of documentation, consultants confirmed that the school policies do not all meet 

fully the current DfE guidance, mainly due to past recruitment practice. However, from interview 

and observation, there is a strong focus on the safeguarding of pupils and there is no indication 

that actual practice is not robust. The school has established a good working relationship with 

the local children’s safeguarding board should they have any concerns over a child and have 

suitable contact details should they receive any allegations about a member of staff. All staff 

are now suitably trained.  

Standard 12 – Promoting Positive Behaviour and Relationships 

Although school procedures are not clearly stated in the relevant policy, there are well-

embedded systems in place to promote pupils’ behaviour through rewards; appropriate 

sanctions are given on the rare occasions that they are needed and records are kept, although 

not yet centralised so that patterns can be identified. There are robust procedures to combat 

bullying and boarders are adamant that no bullying occurs. Should they have a problem with 

their relationships then there is always a member of staff who they can speak to. It is not clear 

if behaviour and bullying records are shared between boarding and academic staff and who has 

overall responsibility for monitoring these records. The consultants observed that pupils were 

very neatly dressed and treated each other with respect. In general, the pupils are very well 

behaved; the only times behaviour was observed to fall below the standard expected was due 

to poor teaching.  

Standard 13 – Management and Development of Boarding 

Proprietorial monitoring of the effectiveness of the boarding provision has fallen behind current 

standards. 

Standard 14 – Staff Recruitment and Checks on Other Adults 

The school has reviewed its recruitment policy and procedures to ensure that all necessary pre-

recruitment checks on newly employed staff are carried out before a member of staff starts 

works and that any previously omitted checks have now been done. 
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Standard 15 – Staffing and Supervision 

Although staff employed in positions working with boarders have the relevant training and 

induction, consultants felt that there was not always an adequate level of supervision in the 

boarding houses, particularly during the day when there is not always a suitable member of staff 

on duty if boarders return to their houses. There is a lack of signing in and out of boarding houses 

for pupils, staff and visitors so that in an emergency it is not possible to ascertain who is on the 

premises. 

Standard 16 – Equal Opportunities 

From interviews and observations there were no contrary indications that this standard is not 

met. 

Standard 17 – Securing Boarders’ Views 

From interviews and observations there were no contrary indications that this standard is not 

met. Boarders spoke of questionnaires and other opportunities to express their views and have 

good relationships with staff.  

Standard 18 – Complaints 

The school has, and follows, a policy on recording and responding to complaints, including those 

complaints relating to boarding provision, and this is being revised so that it is compliant with 

the relevant regulatory standards.  

Standard 19 – Prefects 

From interviews and observations there were no contrary indications that this standard is not 

met. 

Standard 20 – Lodgings (Long-stay) 

n/a 

Boarding recommendations: 

 Offer older boarders the opportunity to manage their own free time in preparation for their 

transition to university or employment. 

 Improve security and supervision in the boarding houses. 

 Consult with boarders and boarding staff on food options and ensure that there is sufficient 

variety and choice at all meals for all pupils including those with dietary needs. 

 Improve overall leadership and management of the boarding provision to ensure that there is 

an oversight of national standards including those concerning boarders’ welfare. 
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11. QUALITY OF LEADERSHIP & MANAGEMENT INCLUDING LINKS WITH 

PARENTS, CARERS AND GUARDIANS  

11.1 Leadership has a clear vision that gives the school its unique identity that is appreciated by staff 

and pupils. The overall governance and leadership of the school rests on the proprietor who 

additionally carries out several roles more normally delegated to support or senior academic 

staff. Staff on the senior leadership team have valuable experience and expertise, showing great 

commitment to the school, but management overall lacks a clear structure of pastoral and 

academic leadership. Phase leaders combine both roles for the different age groups and thus 

there is no continuity as pupils progress up the school, nor a holistic oversight that allows 

patterns to be identified.  

11.2 Proprietorial leadership wholeheartedly promotes the academic achievements and personal 

development of the pupils. However, proprietorial oversight of regulatory matters has not always 

been abreast of the many changes to both regulations and to curriculum requirements in recent 

years. Whilst the pastoral leadership of the boarding houses clearly rests on the individual house 

parents, there is no structure in place to ensure that national boarding standards are 

maintained, including those concerning pupils’ welfare. 

11.3 Subject advisors lead the various academic faculties, but there is little coordination between 

them. While some departments have a clear policy for marking and on how pupils’ work is 

assessed, there is not a consistent approach across all subjects and age groups. Academic 

results by department lack analysis; thus subject areas that may need more support cannot be 

identified. There is now some monitoring on how school teaching and learning polices are 

applied and staff appraisal is being introduced. However, the integration of the subject advisors 

into the evaluation of whole school success, and therefore their involvement in setting targets 

for whole school improvement, is not yet evident. 

11.4 Staff throughout the school are not always clear about whom they may turn to should there be 

a problem; for example, it is unclear who takes responsibility for the school should the proprietor 

be away from school. The multitudinous number of school policies are confusing and at times 

unclear in their advice, nor are they regularly checked against current statutory or non-statutory 

guidance.  

11.5 The premises and grounds are general very well maintained by committed ground and support 

staff who take pride in their work. The facilities for pupils are regularly reviewed and there is a 

continuous programme of renewal and rebuilding. Facilities for staff, particularly toilet facilities, 

are less well managed. 

11.6 The school maintains close links with parents, carers and guardians, including those overseas, 

through half termly reports that give them information over pupils’ individual progress. There 

are regular parent teacher meetings where parents can meet with their child’s teachers and 

they receive useful advice at times of pupils’ transition. There is no formally constituted group 

of parents that met regularly with leadership to discuss any relevant issues but several parents 

came to meet with the consultants. They spoke warmly of the experiences of their children, the 

many opportunities available to them, the care of the staff and of how the school had helped 

them to grow in confidence and to achieve. 
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Leadership and management recommendations: 

 Reinforce governance through support from suitably qualified and experienced advisors and 

greater integration in the local academic community. 

 Review the management structure to ensure that pastoral leadership is clear with records 

being centralised and the effectiveness of policies monitored. 

 Review the management structure to ensure academic leadership includes the monitoring of 

whole school curriculum and assessment. 

 Review boarding leadership as above.  

 Ensure academic departmental leaders have a voice in whole school evaluation and future 

policy and curriculum planning.  

 Revise written policies and associated practice to ensure all meet current standards and 

clarify guidance to staff by removing polices that are no longer relevant. 

 

12. RECOMMENDATIONS 

Pupils’ achievement and learning recommendations: 

 Implement a robust data tracking system using the data available in order to verify pupils’ 

progress. Continue to build on this to inform teachers’ planning so that lessons are well 

matched to pupils’ ability and prior attainment. 

 Give consideration to the composition of teaching groups in order to ensure that pupils of all 

abilities make appropriate progress. 

Curricular recommendations: 

 Ensure teachers are informed about the needs of pupils with SEND and EAL in order to inform 

their planning so that suitable work is set for them. 

 Ensure more able pupils are identified and set work of a suitable challenge. 

 Ensure all pupils have careers guidance and that all elements of the ISSRs paragraph 2 are 

included in the curriculum policy. 

Extra-curricular recommendations: 

 Ensure that opportunities for girls equal those for boys. 

Teaching recommendations: 

 Ensure the quality of all teaching matches that of the best. 

 Revise the marking policy and ensure that it is implemented consistently. 

 Ensure that all teachers use the technological resources on offer in order to promote pupils’ 

learning. 
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Boarding recommendations: 

 Offer older boarders the opportunity to manage their own free time in preparation for their 

transition to university or employment. 

 Improve security and supervision in the boarding houses. 

 Consult with boarders and boarding staff on food options and ensure that there is sufficient 

variety and choice at all meals for all pupils including those with dietary needs. 

 Improve overall leadership and management of the boarding provision to ensure that there is 

an oversight of national standards including those concerning boarders’ welfare. 

Leadership and management recommendations: 

 Reinforce governance through support from suitably qualified and experienced advisors and 

greater integration in the local academic community. 

 Review the management structure to ensure that pastoral leadership is clear with records 

being centralised and the effectiveness of policies monitored. 

 Review the management structure to ensure academic leadership includes the monitoring of 

whole school curriculum and assessment. 

 Review boarding leadership as above.  

 Ensure academic departmental leaders have a voice in whole school evaluation and future 

policy and curriculum planning.  

 Revise policies to ensure all meet current standards and clarify guidance to staff by removing 

polices that are no longer relevant. 

 

13. CONCLUSION 

13.1 Buckswood School is a vibrant community that achieves its mission to give students an 

experience of a traditional British boarding school, with an emphasis on good manners and 

traditional values, while at the same time introducing innovative educational ideas, cultural 

diversity and creativity to the educational programmes. It has great strengths in the variety of 

curricular and extracurricular opportunities on offer, as well as the experience for its students 

of learning in an international community with a global outlook. Students are courteous, well 

behaved and most appreciative of the opportunities available to them. There is an atmosphere 

throughout the school of a positive attitude to learning, promoted by a sense of mutual respect 

between students and staff. The school is aware that it has not kept up with recent regulatory 

change and has taken steps to address this. In addition, the school needs to introduce and 

implement a rigorous system of self-evaluation and review of practice in order to identify areas 

for improvement and ensure that pupils of all abilities are making suitable progress.  
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14.  CONSULTANCY TEAM 

Lead Consultant:  Mrs Serena Alexander 

Team Consultants: Miss Margaret Connell, former head, GSA school 

   Mr Michael Goodwin, former head, ISA school 

   Mr John Tolputt, former head, HMC school 
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